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Week 3 Discussion 2 Multicultural Considerations in Testing
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Multicultural Considerations in Testing
Various issues are typically encountered when testing students from different cultural backgrounds (Thorndike & Thorndike-Christ, 2009). Davis & Martin (2008) analyze the multicultural issues associated with standardized mathematics tests among African American students. They note that most standardized American tests are racially and culturally biased towards minority groups such as African Americans, with test providers often deliberately using questions that assume background knowledge that is more often held by White, middle-class students (Choi, 2021). As such, schools that predominantly have African American students often adopt curricula from predominantly white school districts, which implies that the testing criteria are not customized to meet the needs of African American students (Davis & Martin, 2008). Instead, the testing is based on systems that emphasize repetition, drill, right answer thinking that often focuses on memorization and rote learning, irrelevant, and test-taking strategies (Davis & Martin, 2008). This form of testing often leaves African American students disengaged and viewing the learning material as irrelevant and decontextualized from their everyday experiences (Davis & Martin, 2008).
When selecting and administering tests to African American students, the test providers should create an appropriate test that evaluates the ability of the students to use the knowledge to function effectively in mainstream society while building on African American cultural knowledge base and ethnic value systems (Davis & Martin, 2008). Consequently, test providers should customize the test objectives to respond to the needs of African American students, which necessitates a deeper understanding of the social realities encountered by African American students (Davis & Martin, 2008). When interpreting the test scores, the test provider should acknowledge factors such as language differences and how the additional stress of negative stereotypes about African American students and their intelligence manifest in lower test scores (Choi, 2021). The test providers should consciously attempt to integrate the African American students’ experiences, home, and community life into their conceptualization of the material being tested and teach them how to use that material as a means to view and critique the world (Davis & Martin, 2008).
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